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 ; Objectives
The following language arts objectives are addressed in this lesson. Objectives aligning with the Common Core 
State Standards are noted with the corresponding standard in parentheses. Refer to the Alignment Chart for 
additional standards addressed in all lessons in this unit. 

Lesson 10 Student Performance
Task Assessment

 9 Spell and write one-syllable words using 
the letter-sound correspondences taught in 
Grade 2, using the Individual Code Chart as 
needed (L.2.2d)

 9 Use and expand complete simple and 
compound sentences orally and in own 
writing (L.2.1f)

At a Glance Exercise Materials Minutes

Student Performance 
Task Assessment Word Reading Assessment 

Worksheet 7.5;
Word Reading Assessment

Will Vary

Independent Work Worksheets Worksheets 10.1, 10.2 Will Vary

Student Performance Task Assessment

 w Word Reading Placement Assessment

Worksheets 7.5, 10.1, 
10.2

• Continue assessing students who scored less than fi ve correct on “Snacks,” 
“Prince Vincent,” and/or “The Beach.” Priority should be placed on assessing 
the lowest-performing students, if there is not suffi cient time to individually 
assess all students.

• When you have fi nished assessing students, you can begin the process of 
placing students into appropriate reading groups. Guidance on how to go 
about determining these groups for students is provided in the next section, 
Placement. 

Independent Work

Worksheets
• Students may complete Worksheets 10.1 and 10.2, as well as the additional 

independent activities you have planned.
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Moving Forward with Unit 1 Lessons
We recognize that it will likely take some time for teachers to fully score, record, 
and analyze assessment data for all students. We have deliberately planned 
Unit 1 as a review of Grade 1 skills with no new Grade 2 skills introduced. 

We provide guidance below for a thorough analysis of the assessment data; 
you should complete this analysis for each student well before the end of 
Unit 1 instruction. This analysis will inform decisions as to whether students 
are ready to continue with Grade 2, Unit 2 instruction or whether other 
instruction is needed to ensure mastery of skills taught in CKLA at the Grade 
1 level. Students may lack these skills for a variety of reasons, including being 
new to CKLA, perhaps having used different approaches and/or instructional 
materials in previous grades, diffi culty in thoroughly mastering these skills 
in spite of having participated in CKLA instruction, and so on. Whatever the 
reason, it is important to identify code knowledge gaps now and address them 
rather than simply push students ahead through the CKLA Grade 2 materials.

Multi-Level Analysis of Assessments
You will want to conduct an analysis of each student’s performance on the 
various assessments using different “fi lters” or “lenses.” We recommend 
you fi rst look at each student’s overall performance on these assessments 
for guidance as to whether a given student has the prerequisite skills 
needed to profi t from Grade 2 instruction with standard pacing. As noted 
above, Unit 1 of Grade 2 CKLA provides a review of all of the short vowel 
letter-sound correspondences as well the various consonant letter-sound 
correspondences taught in First Grade. All students, including those 
who performed well, will benefi t from this review. However, the review 
is fast-paced. Students with low overall scores and performance on the 
assessments will profi t from additional teaching of Grade 1 skills.

Interpreting Student Scores for Placement
Once you have administered and scored all assessments, enter students’ 
scores on the Placement Planning Sheet located at the end of this section. 
Consideration of these scores is critical in determining what Skills instruction 
students need and how to group students to facilitate the best delivery of 
this instruction. We recommend that you use the Interpreting Assessment 
Scores chart on the next page to make a fi rst attempt to assign students 
in your class to a particular group. You may fi nd, however, that you have 
students whose scores do not fall neatly into one of the categories on this 
chart. In these cases, you will need to take a much closer look at each 
student’s performance on the assessments, using the specifi c analysis charts 
for Word Reading Analysis and Story Reading Analysis.

Placement
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INTERPRETING ASSESSMENT SCORES
Note: The scores on this page should not be confused with the scores provided for the administration 
of assessments on page 50. Each of the scores in this chart represents a degree of mastery on the 
combined assessments administered.

If student scores: After Grade 2 Unit 1, instruction should start with: Group

7 or more correct 
on “Sink or Float” 

Grade 2 Unit 2 
This student has OUTSTANDING preparation 
for Grade 2 Skills.

1

0–4 correct on “Sink or Float;” 6 or 
more correct on “The Beach,”
and
100 or more correct on Word Reading 
Assessment

Grade 2 Unit 2
This student has STRONG preparation 
for Grade 2 Skills.

1

6 or more correct on “The Beach,” 6 or 
more correct on “Prince Vincent,”
and
80–100 correct on Word Reading 
Assessment*

This student has ADEQUATE and possibly STRONG 
preparation for Grade 2 Skills, with good comprehension and 
decoding of individual words.
Provide targeted small group remediation for the specific letter-
sound correspondences missed, using selected materials from 
the Grade 2 or Grade 1 Assessment and Remediation Guide.

1 or 2*

0–4 correct on “The Beach” and 6 or 
more correct on “Prince Vincent,”
and
60–80 correct on Word Reading 
Assessment*

This student has ADEQUATE and possibly STRONG 
preparation for Grade 2 Skills, with good comprehension and 
decoding of individual words.
Provide targeted small group remediation for the specific letter-
sound correspondences missed, using selected materials from 
the Grade 2 or Grade 1 Assessment and Remediation Guide.

1 or 2*

5 or more correct on  “Prince Vincent” and 
5 or more correct on “Snacks,”
and
60 or more correct on Word Reading 
Assessment*

This student has somewhat ADEQUATE preparation 
for Grade 2 Skills. 
Provide targeted small group remediation for the specific letter-
sound correspondences misread on the Reading Words in 
Isolation Assessment, as well as materials from Grade 2 or Grade 1 
Assessment and Remediation Guide. 

2 or 3*

0–4 correct on “Prince Vincent” and 5 or 
more correct on “Snacks,”
and
60 or more correct on Word Reading 
Assessment*

This student has somewhat ADEQUATE preparation for Grade 2 
Skills. 
Provide targeted small group remediation for the specific letter-
sound correspondences misread on the Reading Words in 
Isolation Assessment, as well as materials from Grade 2 or Grade 1 
Assessment and Remediation Guide.

2 or 3*

5 or more correct on “Snacks”
and
30 or less correct on Word Reading 
Assessment

This student has QUESTIONABLE preparation
 for Grade 2 Skills.
S/he first needs a comprehensive review of all material from the 
Grade 2 Unit 1 Assessment and Remediation Guide, before starting 
CKLA Grade 2 Unit 2. If CKLA Kindergarten and Grade 1 materials 
are available, another option may be to use those materials before 
starting CKLA Grade 2 Unit 2.

3

0–4 Correct on “Snacks” and 30 or less 
correct on Word Reading Assessment

This student has INADEQUATE preparation
for Grade 2 Skills. 
S/he first needs a comprehensive review of all material from 
the Grade 1 Assessment and Remediation Guide. If CKLA 
Kindergarten and Grade 1 materials are available, another option 
may be to use those materials before starting CKLA Grade 2 Unit 
2.

Intensive 
Remediation

*Students scoring in the upper range of words correct may be ready for instruction in the more advanced 
grouping, i.e., one instead of two or two instead of three.
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Taking a Closer Look at Assessment Performance

Word Reading in Isolation Assessment Scores
The more words a student is able to read and the farther the student is able 
to progress in the assessment are indicators of preparation for Grade 2. 

There are a total of 120 words included in Lines 1–24 of the Word Reading in 
Isolation Assessment. As a general rule of thumb, students who show good 
performance on the fi rst 17 lines of the test, i.e., 85 words, have adequate 
preparation for Grade 2. Students who struggle with many of the words on 
these early lines may need to be regrouped to an earlier point in the CKLA 
grade-level materials. 

Lines 9–12 consist of 20 Tricky Words taught in prior grades. Tricky Words 
are words that contain a sound-spelling that doesn’t follow the basic code or 
is unusual enough to have not yet been taught. Students who struggle with 
these words will need remediation on any words read incorrectly. (See the 
Grade 2 Assessment and Remediation Guide for practice worksheets.)

Students who are also able to read words on lines 18–24, an additional 35 
words, may have strong or outstanding preparation for Grade 2. They may 
also be ready to read trade books independently. 

The Word Reading lines consist of the following:

• Lines 1–3: CVC words with short vowel spellings.

• Lines 4–6: words made up of short vowel spellings containing common 
consonant clusters

• Lines 7–8: words made up of short vowel spellings containing common 
consonant digraphs

• Lines 9-12: Tricky Words

• Lines 13–15: words with vowel digraphs, diphthongs and r-controlled 
vowels

• Lines 16–17: words with spelling alternatives for consonant sounds

• Lines 18–20: words with common vowel spelling alternatives for long 
vowel sounds

• Lines 21–22: words that include /ə/

• Lines 23–24: words with more spelling alternatives for vowel sounds

Story Reading Assessment Scores
Students who answered 0–4 questions correctly on “Snacks” likely have 
inadequate preparation for the Grade 2 sequence of Skills instruction. 
These students likely have fairly signifi cant skills defi cits and will need to be 
regrouped to an earlier point of instruction in the CKLA grade-level materials. 
Additional information from the Word Reading Assessment should be used to 
guide placement.
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Students who can answer fi ve or more of the questions on “Snacks” and 
“Prince Vincent” likely have adequate preparation for the Grade 2 sequence. 
Students who cannot do this need remediation and/or to be regrouped to an 
earlier point in the CKLA grade-level materials. Additional information from 
the Word Reading Assessment should be used to guide placement.

Students who can answer fi ve or more of the questions on “The Beach” likely 
have strong preparation for Grade 2 and may be ready to read trade books. 

Students who can answer fi ve or more of the questions on “Sink or Float” 
have outstanding preparation for Grade 2 and are almost certainly ready 
to read trade books independently. If there are enough students performing 
at this level, they may be grouped together for Skills so they can move at a 
faster pace.

Note: Grade 1 teachers were asked to pass forward a summary of CKLA 
results for each student to Grade 2 teachers. A strong performance on the 
end-of-year Grade 1 assessment is an indication that the student should 
be ready for Grade 2 instruction, even if his or her performance on this 
placement assessment is now slightly below his performance at the end of 
the Grade 1 school year. Some learning loss is expected during the summer 
months if students have not been encouraged to continue reading. These 
students may also benefit from targeted practice using selected pages from 
either the Grade 1 or Grade 2 Assessment and Remediation Guide.

Analyzing Borderline Scores
Students with borderline scores are the most challenging to place. In 
particular, you may have some students who are right on the border between 
being strong enough readers to benefi t from the Grade 2 instruction and not 
having adequate preparation. These might include students who read the fi rst 
story on the Story Reading Assessment and answered most of the questions 
correctly but struggled with the second story, or they might include students 
whose performance was inconsistent on lines 9–17 of the Word Reading 
Assessment.

We strongly recommend that you take a closer look at these students’ 
assessment performance using the Word Reading Analysis and Story 
Reading Analysis Charts that follow, keeping the following points in mind:

• In assessing the Word Reading Assessment, remember not all 
poor scores are the same. Five correct out of 15 on a section of this 
assessment probably indicates a major problem reading the words or 
spellings in question. Ten correct out of 15, however, might result from 
the student not knowing a small set of letter-sound correspondences. 
This sort of problem can often be remediated in supplemental small 
group sessions, and may not require placing the student at an earlier 
point in the sequence of instruction.
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• In assessing the Story Reading Assessment, be aware that some 
students may have little previous experience with multiple-choice tests. 
They may struggle to answer the questions even if they read the story 
and understood it. You may wish to have borderline students read the 
story aloud to you and then discuss it with you. 

• Remember one possibility is to place the student back at an earlier point 
in the CKLA grade-level materials, but a second possibility is to place 
them in the Grade 2 material and then provide remediation to correct 
specifi c problems. For example, if you can identify the specifi c letter-
sound correspondences causing diffi culty, or the specifi c Tricky Words 
he or she has not learned, you may be able to provide extra practice 
sessions while the student participates in Grade 2 instruction.

• If you are considering grouping less-prepared students with stronger 
students and teaching both groups the Grade 2 sequence, be sure to 
individualize instruction during small group time to meet all students’ 
needs. 

• If you feel you will be unable to provide such additional support 
sessions, this may be a reason to regroup less-prepared students to an 
earlier point in the CKLA grade-level materials. 
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Placement and Grouping Guidelines
We highly recommend that all Grade 2 teachers meet as a grade-level 
team to examine students’ scores across the entire grade level, rather than 
having each teacher examine only the scores of students in his or her own 
classroom. Homogeneous grouping for Skills instruction is the most effi cient 
and effective way to differentiate instruction and meet students’ needs when 
teaching phonics skills. Once the grade-level team has examined the scores 
of all students on these assessments, you may fi nd that it makes sense 
to regroup some students on the basis of their specifi c decoding skills for 
purposes of Skills instruction only.

The student scores you have been recording for both assessments will be 
useful in deciding where students should be placed for Skills instruction. 
Once students have been placed and grouped, these scores can be shared 
with other teachers who may be working with students for Skills. 

(CKLA Skills instruction also includes spelling, grammar, and writing. 
However, decisions about placement in the CKLA materials are based on 
evaluating students’ reading (decoding) and basic comprehension skills.)

Grade 2 teachers should meet as a team after they have completed the 
Placement Planning Chart (having assigned a group number to each student 
in their class). Teachers may wish to write each student’s name and group 
number on an index card for ease in grouping students. Using the group 
numbers, begin sorting students from all classrooms on the basis of their 
group number, using the following guidelines.
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If there is only one classroom teacher 
per grade level . . . 

…the teacher should start all students in Groups 1 and 2 with CKLA 
Grade 2, Unit 2, providing individualized remediation in small 
groups using Pausing Point activities and/or the Assessment 
and Remediation Guide as needed. Group 3 needs intensive 
intervention outside the regular classroom and should not start 
with CKLA Grade 2, Unit 2.

If there are two classroom teachers per 
grade level . . . 

…one teacher provides Skills instruction to all Group 1 and 2 
students, starting with CKLA Grade 2, Unit 2, while the other 
teacher provides Skills instruction to all Group 3 students, starting 
with Grade 2, Unit 1 of the Assessment and Remediation Guide. 
OR . . . one teacher provides Skills instruction to all Group 1 
students, starting with CKLA Grade 2, Unit 2; the other teacher 
should provide Skills instruction to all Group 2 students, starting 
with CKLA Grade 2, Unit 2; and all Group 3 students, who need 
intensive intervention outside the regular classroom, would 
not start with CKLA Grade 2, Unit 2 but rather be provided the 
needed intervention.

If there are three classroom teachers per 
grade level . . . 

…one teacher provides Skills instruction to all Group 1 students, 
starting with CKLA Grade 2, Unit 2; another teacher provides 
Skills instruction to all Group 2 students, starting with CKLA 
Grade 2, Unit 2; and the third teacher provides Skills instruction 
to all Group 3 students, who need intensive intervention, starting 
with Grade 2, Unit 1 of the Assessment and Remediation Guide.

If there are four classroom teachers per 
grade level…

…one teacher provides Skills instruction to all Group 1 students, 
starting with CKLA Grade 2, Unit 2; another teacher provides 
Skills instruction to the higher-level Group 2 students, starting 
with CKLA Grade 2, Unit 2; a third teacher provides Skills 
instruction to the lower-level Group 2 students, starting with CKLA 
Grade 2, Unit 2; and the fourth teacher provides Skills instruction 
to all Group 3 students, who need intensive intervention, starting 
with the Grade 2, Unit 1 of the Assessment and Remediation 
Guide.

Note to Teacher

If you have access to Grade 1 and/or Kindergarten materials, you may 
consider using those materials in addition to or in lieu of the Grade 2  
Assessment and Remediation Guide. 
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Placement for Listening & Learning
The Skills placement tests do not provide a basis for regrouping students 
during the Listening & Learning period. In fact, all students should participate 
in the Listening & Learning sessions on grade level, regardless of their 
decoding skills. Limited decoding skills will not prevent the student from 
learning from the read-alouds, discussions, and activities in Listening & 
Learning. In fact, the focus on oral language in the Listening & Learning 
periods may provide struggling decoders with an opportunity to shine.
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